
Journal of Learning Development in Higher Education 
ISSN: 1759-667X 
Issue 39: March 2026 
https://doi.org/10.47408/jldhe.vi39.1829 

 

© 2026 The Author(s). Published by the Association for Learning Development in Higher Education. 
This is an Open Access article distributed under the terms of the Creative Commons Attribution 4.0 International 
License (CC-BY 4.0) (http://creativecommons.org/licenses/by/4.0/), which permits unrestricted use, distribution, and 
reproduction in any medium, provided the original author and source are credited. 

LETTER 

Evolving frameworks for responsible and human-
centred AI practice in higher education and 
beyond 
Lydia Bach , Ciorsdaidh Watts , Sarah Henry , and Ana Basiri  

University of Glasgow, UK 

ABSTRACT 

This letter reflects on the co-creative, cross-disciplinary discussions emerging 
from the Lovelace-Hodgkin Symposium: Responsible AI and Education at the 
University of Glasgow. Bringing together academics, professional services, 
students, external partners and industry representatives, the event explored 
how artificial intelligence (AI) is transforming education. Participants focused not 
on technology itself but on people: the ways AI affects learning, teaching and 
work. Anxiety and opportunity coexisted throughout discussions, revealing the 
need for reflective frameworks that integrate agility, trust, transparency and 
inclusion. This letter offers insight on principles for building such frameworks 
and outlines three recommendations for individuals: to reflect on their AI use, to 
be transparent and to keep learning. For institutions: create safe spaces, connect 
policy with practice, extend access to all roles, and engage external partners to 
create an AI ethics ecosystem. These insights call for a collective, human-centred 
approach to AI that supports creativity, confidence and equity in education. 
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The Lovelace-Hodgkin Symposium: Responsible AI and Education, which took place at the 

University of Glasgow in October 2025, invited open co-creative discussion between 

academics, professional services, students and delegates from the National Health Service 

(NHS) Scotland, The Alan Turing Institute, Times Higher Education Supplement, Cancer 
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Research UK, and Barclays. The event focused not on the mechanics of artificial intelligence 

(AI) technologies but on the people who work with these tools. Participants explored how AI is 

reshaping teaching, learning and professional practice and the various ways individuals feel 

about these changes. 

Uncertainty was a shared theme: fear of being replaced, of using AI wrongly, of being left 

behind (Zhang & Cao, 2025). Yet, alongside fear was a sense of possibility and optimism. Many 

saw AI as an opportunity to re-examine what education should value, provide routes to 

express creativity and offer sustainable connection in digital settings. Discussions raised 

questions about how and what we assess and what educational institutions are ultimately for. 

In what ways do we cultivate lifelong learning and curiosity while also equipping learners with 

digital skills for an ever more competitive job market? Across the two days, a common 

message emerged: frameworks for AI use must continue to develop. 

In this letter, we define frameworks as evolving, human-centred scaffolds that support 

dialogue and responsible action around AI in educational settings, rather than fixed technical 

models or prescriptive toolkits. They are intended for diverse stakeholders across institutions 

and function as shared reference points that help connect ethical principles, everyday 

practice, and institutional culture in the context of ongoing technological change. They need 

to stay reflective, inclusive and responsive not only to technological change but also to the 

emotional, ethical and wellbeing dimensions that shape human experiences of AI (Purcell et 

al., 2024). This letter offers insights as foundational principles for building such frameworks, 

rather than frameworks themselves. 

AI-anxiety spans societal generations as well as institutional job families and seniority. This 

reflects uncertainty about AI but also deeper fears about visibility, workload and identity. 

Uncertainty is a natural human response to the unknown, which may in turn expose uneven 

AI literacies, thus indirectly contributing to AI-related anxiety. When acknowledged, fear can 

make learning more authentic, by connecting knowledge with human stories. However, 

uneven AI literacy can reinforce digital learning divides, increase isolation and subsequently 

stagnate progress. Digital competence and confidence are clearly linked, and this may help to 

explain the varied emotional responses to AI observed. Confidence varies across grades, 

disciplines and institutions; some colleagues experiment freely with AI technologies, while 

others lack time, access, impetus or support. Others express legitimate ethical concerns about 
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AI sustainability, for example. This inequity of digital literacy risks creating new institutional 

and societal hierarchies (Khazanchi & Saxena, 2025). 

A related symposium insight was that AI-anxiety and uneven literacy must be addressed 

collectively. Shared spaces for reflection and practice help people realise that uncertainty is 

universal and that learning is never complete. Frameworks for AI need to develop through 

dialogue rather than decree, remaining flexible as technologies and understanding evolve. 

The symposium also highlighted the value of co-creation. Bringing together academics, 

professional staff, students and external partners revealed the many ways AI is experienced 

across learning, teaching, research, administration and support. Responsible practice 

depends less on authority or compliance and more on dialogue, trust and empathy. Fear and 

silence recede when people can speak openly about their work and their concerns and when 

AI technologies are consciously demystified and democratised. 

All groups, including children and young learners, should be included in these conversations. 

Collaborative models like those between the Alan Turing Institute, Scottish AI Alliance and the 

Children’s Parliament offer good practice exemplars of putting children’s digital rights and 

understandings front and centre. Engagement with AI technologies can nurture curiosity, 

creativity and communication, helping children understand both the possibilities and the 

limitations of technology (Robayo-Pinzon et al., 2024). AI upskilling at every level must 

integrate wellbeing, ethics and human connection as core elements. Students need structured 

opportunities to build critical AI skills to find the best ways to use AI appropriately, question 

outputs, identify bias and take ownership over their AI use. One example of a course 

addressing these issues is the University of Glasgow’s free, open-access FutureLearn course, 

AI Ethics, Inclusion and Society. 

Participants also raised concerns about reliance on AI for mental health support amongst the 

student body, which parallels growing social isolation. This highlights the continuing need for 

human presence and ethical boundaries. In this context, and across discussions, AI was 

repeatedly described as both a tool and a relationship – something that requires ethical 

reflection and awareness of local paradigms (Crawford et al., 2024). Participants recognised 

the potential of AI technologies to enhance creativity, inclusion and access when used 

critically and consciously, but that potential depends on people feeling equipped, supported 

and connected.  
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In response, this letter offers foundational principles and outlines recommendations for 

individuals and institutions committed to developing responsible, trustworthy, democratic 

and agile AI frameworks, rather than proposing frameworks themselves. 

Actions for individuals:  

1. Reflect on what AI use means for your role, values and wellbeing. Conscious 

consumption is also a sustainability question, touching on attention, energy and time. 

2. Be transparent about AI use. Openness builds trust and helps others understand 

where its benefits and limitations lie, keeping us connected. 

3. Keep learning through peer groups, buddy systems and communities of practice that 

support ethical awareness, wellbeing and human connection. 

Commitments for institutions: 

1. Create safe spaces where staff and students can discuss AI without fear of judgement. 

Reflection should be recognised as meaningful professional work. 

2. Connect policy with lived experience. Institutional decision-makers cannot work apart 

from those learning, teaching, researching, or supporting daily; institutional policy and 

grassroots practice need to meet.  

3. Make AI learning accessible to all roles and grades, including support staff, technicians 

and administrators alongside academics, leaders and students. 

4. Collaborate proactively with external partners, fostering shared responsibility and 

insight, to build a robust, cross-sector AI ethics ecosystem. 

Our collective task is to cultivate conscious, compassionate and connected use of AI 

technologies. By finding our individual and collective voices, educationalists can ensure that AI 

supports creativity, equity and wellbeing rather than undermining them. For learning 

development practitioners, we suggest actively seeking out, and building, inclusive, engaged 

communities of practice around AI, prioritising co-development of interdisciplinary digital 

literacy initiatives (with learners and colleagues) and considering how to embed critical 

reflection on AI into our professional practice and curriculum design.  

The evolution of these frameworks, personal, professional and institutional, is already 

underway and there is an urgent imperative to shape them for the common good.  
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